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ABSTRACT

The Higher Education Opportunities/Career Ladder
program is designed to provide opportunities to pursue higher
educatijon and thus to insure upward and lateral mobility for
residents of the Model Neighborhood area and for eligible staff of
the City Demonstration Agency (cpaA) and of related agencies and
programs serving the Model Cities area. citizen participation in the
program is insured in a variety of ways. An important aspect of Model
Neighborhood input will come in the form of the constant feedback
gncouraged from the participants themselves. Staff unique to this
program will include an overall project coordinator who will direct
the services of the professional supportive staff, the assigned
student personnel staff of member institutions, and of the Urban
corps work/study students. The basic added dimension envisioned in
this support system is the assistance provided to faculty members in
ynderstanding the problems and special needs of enrollees and the
prGVisicn for djiscussions with faculty as necessary on matters of
gpecial need. (author/CK)
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June 25, 1971

ijayor Hugh C. Curran
City Demonstration Agency e
45 Lyon Terrace §i133=*
Bridgeport, Conn. 06604 .

Dear Mayor Curran:

Attached is the final report from the Higher Education Center for Urban
Studies in completion of the contract dated Sentember 22, 1970 between
the Higher Education Center for Urban Studies and the City Demonstration
Agency known as the "Career Ladder Program”.

Since there has been a substantial process involved in this study and all
of the changes bear on the final report, may I review for you the steps
whkich have been taken by the Higher Education Center for Urban Studies
and its member institutions in the development of this program and its
operation. The program has developed under the continuing supervision
of the HECUS Board of Directors, and particulariy the administrative
Committee made up of Dr. John A. Barone, Fairfield University; Vice
President Earle M. Bigsbee, University of Bridgeport; Dean Charles A.
Ekstyom, Housatonic Community College; Dr. Maurice J. O'Sullivan, Sacred
Heart University; and Dean Theodore M. Perkins, Bridgeport Engineering
Institute.

As soon as the planning phase for Hodel Cities was completed and the HECUS
assignment of writing the higher education component, the evaluation com-
ponent, and coordinating the resources concluded, we began to talk to
members of the existing staff of Model Citles as well as quasi~governmental
agencies like ABCD and other agency personnel serving the Model Cities area.
In addition, we reviewed the experience of Head Start nationally in the
growth and expansion of its Career pevelopment Program - a 4% million dollax
projact cperated by Educational Programs, Inc. During the period of our
gtudy, HECUS was invited to submit a proposal with the Union of Experimental
Colleges for the operation of this program nationally.

Both of these preliminary investigations, which began before we were under
contract, but while the proposal was being reviewed at the regional and
national level by HUD, indicated that persons employed in similar agencies
to Model Cities did not necessarily wish to have themselves locked into a
pbasic career ladder that necessitated their entering the civil serxvice
system or any other particular pre-arranged career ladder. We therefore
determined, in consultation with the Education Task Force of the Planning
Council, to change the name of the program from the "Carcer Ladder Program"
tp the "Higher Education Opportunities Program".
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Secondly, we completed an inventory - again beforc the contract was signed -
of all the courses in urban studies available in the institutions of higher
education who are members of the Higher Education Center for Urban Studies
(see Exhibit A). This Occasional Paper I indicated that there was some
collaboration among three of our members in curriculum inter-change and that
we did have a wide variety of course offearings that did meet some of the needs

that might develop for the staff of Model Cities and its delegate agencies.

Thirdlv, we discovered that while we initially had proposed the employment of
a project director who would develop a curriculum, we needed an opportunity
to bring faculties of HECUS institutions and staff people of the Model Cities
program and its agencies into conversational relationships in order to develop
an effective and efficient program; that a “czar" in program development was
not what we needed, but rather bringing together of faculty and staff with
consultant help to develop the program. We therefore returned to Model Cities
during the contract development period with a proposal to expend $20,000 in a
series of meetings with consultant help to develop a program of significance
to the staff of Model Citics and its delegate agencies. In the course of these
negotiations the Education Task Force proposed that the balance of the $23,948
or $3,948, be appropriated to provide opportunities for members of the Model
Cities staff and its delegate agencies to take courses of their choosing in
the member institutions of HECUS. Since this proposal came late in August

and registration had been completed at Fairfield University and Sacred Heart
University, we initiated the pilot program in three of our five member ingti-
tutions - Bridgeport Engineering Institute, Housatonic Community College, and
the University of Bridgeport. The Education Task Force insigted, and the
HECUS institutions agreed on permitting the Education Task Force to be the
clearing agent and the admitting agent for all programs SO that the restric-
tions of the academic institutions were lifted and we, in effect, had an

"open enrollment" program under this first year operation. It was agreed by
the director of the Model Cities program, Mr. Augustus Davis, that there

vere available funds for unlimited enroilment, and since HUD had no restric-
tions on income limitations for enrolieces in such career development programs,
91 enrollees were finally accepted into the program. Seven enrolled subse-
quently in the second semester but only three were eligible under the new
gquidelines developed in January of 1971. The £all students enrolled in 135
courses at Bridgeport Engineering Institute, Housatonic Community College,

and the University of Bridgeport. Housatonic Community College experimented
with a course in the Model Cities office (Psychology 101). 0f the 91 who
enrolled, 60 completed the program and 31 dropped out. since it had been
agreed that Model Cities would not pay the fee for those who dropped courses

wa learned two lessons:

1. That it is virtually impossible for HECUS to collect the unpaid
tuition from those who do not complete a course and who drop
out, so the member institutions have had to bear that expense,
and

2. That a number of students feeling a responsibility continued in
their courses accepting a "failure" which is now on their per-
manent records when they would have been better advised to
drop the course, but felt they could not do so because they
could not pay the bills. 3
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The single most important lesson lesined from this quick experimental cnroll-
ment without counseling and advice was that a support system is essential for
the develcpment of any Higher Education Opportunities Program, and such a pro-
cess is built into the sccond year's action program.

Fourthly, we discovered early in our negotiations that it had been a mistake
to make the Carser Ladder Program in in-service program for the staff of Model
Cities and its delegate agencies exclusively. It was clear that we needed
better criteria and a better prccess of selection in addition to insuring par-
ticipation of more residents of the Model Cities neighborhood who were not
necessarily staff members. Because of the limitation in funds and income limi-
tation had to be developed for the second semester. The figure of $7,000 and
residence in the Model Cities neighborhood vwere established as basic criteria
for the second semester enrollment in consultation with you, members of your
staff, and the chairman of the Board of HECUS.

The untimely illness of the director of HECUS provided for considerable con-
Fusion in the implementation of the contract during the first foir months
period of its operation, :

The second major corpleted project was the stuay of civil services opportuni-
ties in the city of Bridgeport, the surrounding communities, and the stata of
Conbecticut by Professor Edward C. Keane of Housatonic Community College. This
study, a 338-page document, has already been delivered to the City Demonstra-
tion Agency and other members of the Model Cities team. It is the most com~
prchensive volume of its kind in the state of Counecticut. Exhibit B is a
summayy of the findings of that study many of which =nforce our original 4is~
coverics about the nature of caceer parceptions of Model Cities residents and
other minority persons.

In the spring of 1971, the consulting team and the Model Cities Faculty/staff
Study Team was develcped and began its work (see Exhibit C). That team of
consultants and faculty has met diligently and carefully during the mon:hs of
March, April, May, and June and submits herewith its report. A substantial
portion of their work was based on the findings of Mr. Kepler and Mr. Buxton
in theix analysis of the students who participeted in last fall’'s registration
and the minority students on campus (see Exhibits D and E).

It is unfortunate that, with the exception of two members of the Model Cities
Staff Team, the attendance of the Model Cities members of this team was not as
appropriate as was that of the members of the faculty of our five member insti-
tutions who were almost 100% in attendance at each gession. The Staff Study
Team is particularly appreciative of the careful attendance and contribution
of Mr. William Armistead, a member of the Model Cities gstaff team, who was
present reqularly and who gav. generously of his imsight developed as a resuit
of the program enrollment in Septembex 1970.

Your attention is further called to the fact that HECUS has completed %this
study at a cost of $12,00€. Since the CDA did not feel that it could give usn
additional funds to absorb the tuition -ourses for the first and second semes-
ters, - the Higher Education Center for Urban Studies and its membexrship are
pleased to absorb the other costs in order to complete the study within the
budget limitation of $23,948. What we have learned from the experience during

this planning »hasc has been invaluable not only for this but all similar
programs. 4
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It is the recommendation of the Staff Study Team that all of the funds
available under Model Cities ~ since the second year program allowed such
a limited amount of money, $36,055 - be allocated to scholarship and book
costs for participants.

We are pleased to have indication from the Office of Education that under
the "Aid to Disadvantaged Students in Higher Education” program we will be
atle to have the support system necessary to fund this program, though it
should be noted that these support services are not designed to serve just
the Model Cities but all minority students in the member institutions of
HECUS. It will, therefore, probably be necessary to modify the organiza-
tional structure of the Higher Education Opportunities Program to meet the
guidelines of this special program of the office of Education undexr cate-
gorical aid. Those amendments to this report will be made as soon as we
have the exact information from the Office of Education. .

What follows, then, is the report of the Model Cities Faculty/s ~aff Study
Team in completion of the final phase of our contract. You should know,
however, that as far as we are concerned - the member institutions of HECUS
and the Faculty/Staff Study Team - you have assisted us in beginning a process
which should make a substantial difference in the resources of the institu-
tions of higher education in the Bridgeport community for employees not only
of Model Cities and municipalities, but all of the institutiong and the
regidents of the community.

It has been our pleasure and privilege to work with the members of your staff
in the development of this second year action proposal which we think will
have major import on the community at large as well as the member institutions
of HECUS.
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Copies: Mr. Curtis Uddyback, Director of Model Cities

‘ Mr. Elliot Strictland, Director of Evaluation and Program Development
Mr. Raymond Larracuente, Chairman of the Planning Council
Mrs. Dorothy Fray, Chairman of the Education "ask Force




HODSL CITIES EDU. TION PROPCSAL

HIGHER EDUCATION OPPORTUNITIES_ PROGRALL
(Formerly Career Ladder Program)

| 1z

URPOSES AND BENEFICIARIES

The Higher Educaiion Opportunities/Career Ladder 2rogram is designed to provide
opportunities to pursue higher education and thus to insure upward and lateral mobi-
lity for residents of the Model Neighborhood area and ior eligible staff oi the CDA
and of related agencies and programs serving the lodel Cities area. In part the
program alsc fulfills some of the requirements of Secti n 103(a) of the Demonstra-
tion Cities and Hetrcpolitan Development Act of 1966 (as cited in CDA Letter #11)
through providing - via enrollment in relevant college courses ~ job training, job
expertise and thus providing potential for upgrading and advancement of those
involved. It is clear that lateral and upward mobility, through a variety of educa-
tional opportunities is an essential ingredient to any higher education opportunities
program serving the liodel Cities area. OStudents must have flexibility of choice in
any such program operation. Beneficiaries of such higher education opportunities
will include:

a. Harding High School (or other area high school) graduates or potential
agraduates who reside in the Model Heighborhood

b. Model Neighborhood residenis who are "graduates' of related liodel Meigh-
borhood programs or training facilities (such as the Adult Learning Center,
the New Careers Program, programs leading to the attainment of tue high
school equivalency diploma, etc.)

c. liodel Peighborhood residents who serve as staff members of “he CDA admini-
strative structure or of delegate agencies

d. Staff membere of operatimg and related agencies serving the liodel Heigh-
. borhood (who thus may require job upgrading and/or para-professional
training to better serve area residents), and

e. Any other qualifying Model Neighborhood youth or adults.
In tevms of income guidelines for potential participants, $7,000 (a five-year

average is to be used in determining this fipure) is proposed as a ceiling for personal

annual income of a beneficiary with appropriaic adjustments being made for number

of dependents and/or family size income. Students may participate on & full-time

or a part-time basis, with priority given to undergraduate training and provisions

made for graduate level training jii sufficient funds are available. Variations

in any of the guidelines above must be approved by the CDA before the delegate

agency enrolls the proposed beneficiaries.
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HAJOR CHANGES

The Higher Education Cpportunities Program is undergoing a number of changes
during the second program year, not thc least of which is a significant change in
title. Basically, the program is making a transition from a planning phasc to an
action phase. Within 1970-°'71, the Carccr Ladder project provided for intensive
research into the availability of career opportunity and urban studies oricnted
curriculum at the five Bridgeport arca institutions of higher education and into
related employment patterns in the Greater Bridgeport area - the concept being to
set up onc volume which ocutlines the majority of educational and job opportunities
open to Model Neighborhood residents aspiring such training and job pursuit. In
addition, funds (although no supportive sigvices) were made available for a number



of individuals to cnroll in college courscs (on a pari-time basis) during fall 1S70C.
The wrajo» change now proposed is that with the completion of the carcer rascarch,

the cntire emphasis be placed on the actual pursuit of higher cducation by lodel
Heighborhood residents (made possible through tuition granis) for participation in
the member institutions of HICUS, with 10% of the funds available for non-HECUS
inscicutions where studenis arc pursuing specific carecer training programs which are
V.A. approved, but not available within the five HECUS institutions. Of nccessity -
and this has beoen borne out through the first year expericnce of Career Ladder
college enrolleces - such a program must include provisions for supportive scrvices
such as adequate scrcening, intensive personal counseling, carcer, financial, and
placcment guidance and counseling, tutorial services where nceded and overall follow-
up {(or oversceing) of benciiciary progress. To male such major programming transi-
tions, a major cxpansion of the budget for the sccond yecar program is also necessary.
Thus, major items of cost not included in the first yecar budget include the suppor-
tive services system nccessary to insure adequate help for cach indiv'dual on an
individual basis, tuition and fees for beneficiaries and books and rclaied materials
necessary for the completion of the program.

G

SCHEDULING

Actual beneficiary enrollment in college will begin as of summey session 1971,
with 45 slots being made availeble at participating HECUS insititutions for regular
college courses for participants whe may require non-credit foundation/college
roadiness work in rcading, Enzlish grammar and composition, or basic nathematics
bofore cnrolling in college credit level course work in the fall. Beneficiaries
may iake any combination of foundation courses, subjeci to the advice and counsel
of the support scaff with the help of simple diagnostic tests.

TFall scheduling provides for sl
education with the following tentative breakdown of participants anticipated: 30
full-time students at participating HECUS institcutions, 23 pari-time students at any
participating institution, and 20 CDA and reclated staff, part-time, at any partici-

pating institution. The students are free o apply to any participating institution
or othor cli ©
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ois for approximately 73 persons L0 pursuc higher
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gible program subject to the usual admissions policics of the specific
institutions. Howcver, the students' choices assumes Che help and guidance of the
support staff and the Selection Committece. It is understood that all credits talken
at member institutions arc transferable within the institutions of HECCUS upon success-
completion. It is understood that a policy should be rcached among HECUS member
¢itucions that thosc entering Associatc Degrec programs at member insZitutions
be automatically transferrced into corresponding upper division }evel programs
11 requircments are met. This transition process assumes the continuing involve-
of the support staff. It is anticipated that the basc of operation of such
support staff will bc either at the Model Citics office or the Singer facilitics
immediately adjacent to the liodel Neighborhood and Housatonic Communiity College,
making the support system leaders available not only to the Model MNeighborhood per-
sonnel, but threc of the six target neighborhoods of the CA? agency - the East Side,
the Tast LEnd, and the Bullfs Head-Hollow arca.
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CITIZEN PARTICIPATION

Citizen participation in the program is insured in a variciy of ways. A most
important aspect of liodel Heighborhood input will come in the form of the constant
feedbacl: cncouraged from the participants themsclves. The overall coordination and
policy making of the program will be handled by an Advisory Board chaired by the
Dircctor of the operating agency, the Higher Education Center for Urbam Studics,
and include thce chairman of the Model Citiecs Education Task Iorce, one faculty
representative of cach of the five HECUS institutions, the director of the program's
o supportive scrvices, and cight program enrqllegsi Such a board, then, through cnrollee
Rigjand #aslk force input, provides for over EDZ?FDdal Heighborhood representation., The

IToxt Provided by ERI
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progranm also calls for a Selection Committce to be made up of a member of the
llodel Citics staff, a member of the Education Tasl: Force, a rcprescentative of HECUS,
and an adulé from the ilodel lleighborhood at lawvge. Tho support system will assist

* cach carollce in ncgotiating his admission into the institution of his choice, insur-
ing a velationship vo curriculum and his carcer choices as well as assisting the
carollee in changing his academic program once he has cnrolled. The above mechanisms
thus provide for maximum liodel Meighborhood participation at both the sclecction and

daily coordination phascs of tho progranm.
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In cmploying the support staff (for whom professional training and cducational
background or comparable czpericnce combined with a trairning program will be re-
quircd) and the junior and senior class worl:/study studenis who will serve as aidces,
cvery cffort will be made to recruit such individuals from thc iodel Heightorhood
itself. 1In addition, top pricrity will be given <o locating a stafi which agtually
roflects the racial and cthnic composition of the program participants. TFurther,
program graduates will be given irst prievity in the f£illing of job opcnings wherever
they occur within the project staf
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PROJECT STAFFING

The Higher Education Opportunitics Jrogram will be operated by the Higher Educa-
tion Cenier for Urban Studics (HECUS), the member institutions being Bridgeport
Engincering Institute, Fairficld University, Housatonic Cormwunity College, Sacred
Heart University, aad the University of Bridgecpori. The program requircs the complete
acceptance by the member institutions of the HICUS guidelines developed in consulta-
tion with illodel Citics. Staff unique to this program will include an overall project
coordinacor who will dircct the scrvices of the professicnal supporiive staff, the
assigned student personncl scaff of cxisting i tons, and of thc Urban Corps
work/study students. It is hoped that a ration f onc professional to cach 15-45
full-time students and one to cach 20 part-time students can be maintained, with one
wvork/study student being available for cach 3«6 enrollces. Additionally, two sccre-
carial aides will be =ceruited from among the Black and Spanish~specaking (with prior-
ity to Model Heighborhood residents) sccrcimrial scicence s’udents cnrolled at member
institutions. Support of the faculty as well as the studeats is a basic assumption
of the project staffing of this cntire program. In addition, the project staff will
assist cnrollces in their understanding of coursc content and acadcnic curricular
matters. The basir added dimension cnvisioned in this support system is the assist-
ance provided to faculty members in understanding the problems and special needs of

rs
cnrolleces and the provision for discussions with faculty as nccessary on matters of
special aced.
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FUTURE FUNDING

The major source of funding for the program will be supplemental llodel Cities
fun’s. However, HECUS is currently eunploring the granting of categorical aid from
the Department of Health, Education and Velfare which is specifically designated for
"Speeial Services for Disadvantaged Students." HEW funds will also provide 0% of
the cost of the work/study salarics of the Urban Corps aides. Financial input from
HECUS member institutions will be cxplored, and it should bc noted that the State of
Connecticut Board of Trustcecs for Regional Community Colleges is alrcady assuning
the most substantial cost of the educaiion of the cormunity college cnrollees wit
the program only being required to pay a token 450 in tuition and $35-$36 in fecs per
scroster oven for full-time students. 1lajor items of cost, again, are actual tuition
costs (125% payment to private institutions as dofi- d under Counnccticut Public Law
627), books and salarics for an adequatc Support st._i structure. TFurther sources of

E ikf funding shall be pursucd from labor unions, foundations, the university student
ERIC Councils, community institutionms, cte. | bot
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The Iighcy Education Opportunit
of program progress, including !
participaats, the cducaitional
of program drop-outs (as Q@ﬁpa st si
nencs made through the liodel C tics cvaluation campanen; aﬁd t *auﬁh Lh facultics

i ' jtuiions. TFirst yecar cxpericnces have

and administrations of the par*icipa;fng inst

very paiaLcd1y indicated that such a tuition granting program will floundcr scriously

if the Linds of supporitive scivices outlined above arc not an integral part of the

programming and arc act availablec con a cons ¢ basis to all program parcicipants.

The discovery also ol the communications difficull: heoitween facultics, adninistra-

tion, and student scrvices scction vithin cach institution has led to ghc conclusion
vIc

Lhah the program's suppori system must be : ipped and capable of serving in an
"orabudsman' capaéity to cnecouragce ithe five institutiocnal structures L0 deal with the
special nceds (and thus ©o create the necessary flexibility to do so) cf thce progran
1 5

participants. This kind of program is designed as a pilot program and nodel for the

I
country.
First year evaluation has further indicated arcer laddex"
cur““cu1ur as the solc hisher educational need an hood
regsidenss is indeed a false one. Certainly, now providing
oenitry into local, state, and federal civil scrvic d, liodel
lleighborhood residenis will now £ind open doors oricnted
programs (including urban studics pregrans) help che
various ﬁC;*hQD hea; acency cmplo jEES. But3 it oJleln! ious that ¢ a speci-
i L5 1 vted by general cducation/liberal arsis cdu-

a i P cs as wcl Ik is a'mis:@f CF o} upon
collepge entrance - will tﬁéw exactly where theix afelekn ol c c, d provi=-
sioms nust be made for the licdel Heighborhood ?ésidcgﬁs who wish to explore carcer
alicrnatives thr ~ougn a gcgeral first aand sccond yecar cducation, Hew program flexi-
bility rust be built in where individual carcer goal changes are desired. I; cascnce,
first yecar cvaluation has indicated that during this sccond program yecar partl cipants
noad the freedom to enroll in any progrems that *hcy sce fit as havinn relevance tc
their espirations. It will be the support system's responsibility for asgisting all
participants in developing their choices within the pronranm choices available to them.
They also want program reeegnition that thesc aspirations may change as a result of
increcasced cuposurc to aew opportunitics fox learninag.

iie belicve thai all studenits should have the opportunity to work with the support
staff in their first scmester of participation in an orientation pfaﬁfaﬁ The purpose
of this program will be to introduce the cnrollees to facilicies available, study
arcas, library tcchniques, problems of college life, and all the cghc logical addi-
tiong the support group may find useful or nccessary. Since higher cducation has its
owva system it is critical that students be given cvery cpporiunity to understand that
system. In addition, it is ass suried that the support staff will assist in system modi-
fication in cyisting institutions to insurc that higher cducation is serving the nceds
of the student, not just its own syctem.

=

to the support staff is the involvement of the student pe
low min@f'ty students vorking through the Urban Corps £
s o

er gr fel
i i for the staif stu dy can per-
this group as being a most significant clement in the support syst
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A DUAL PURPOSE SUPPORT SYSTEM
for the
HIGHER EDUCATION OPPORTUNITIES PROGRAM

PURPOSES
The dual purposes of the support systen described helow are:

1. To aid and support students enrolled in institutions of higher
educaticn under the HEOP program (and, collaterally, other "dis-
advantaged" students with them).

2. To aid and support the administrative, faculty, and guidance

personnel of the institutions involved in their efforta to under—
gtand and to accommedate the students enrolled under this program.

The need for the dual purpose support system described here has been made
evident,

1. A large survey sample of the enrollees in the Career Ladder program
revealed such perceptions on their part as:

a. Enrollees signing up for courses for which they lacked academic
preparation.

b. Enrollees with erroneous ideas of the content of the courses
they picked.

c. Enrolleas with language problems finding themselves in classes
instructed by professors who vere unable to cope with that problen.

d. Enrollees who failed courses not for lack of interest, ability,
or intelligence but because, as working, part-time gtudents, they
could not keep up with the pace demanded of full-time students.

e. FEnrollees whose need for encouragement and support was too great

for them to benefit from instructors who were unaware or unable to
meet special needs.

f£. Enrollees whose educational needs could not be matched by courses
offered by the HECUS member schools, and who took other courses
of lesser interest instead.

g. Enrollees who required special tutoring or other assistance that
they could not find.

2. At the same time, a series of intexrviews with minority, full-time studonts
jn these institutions revealed guch attitudes as:

a. Minority students feel they are not well accepted.

b. Minority students feel that much of the course content is not vele-
- vant to them (or to the world in general for that matter).

19




Support System

SUPPORT SYSTEM GOALS

C.

d.

—zﬁ

Minority students feel a need to draw closer together for peer
level support, and they want places of their cwn to facilitate this.

Given more cohesion among themselves and suitable places in vhich
to develop their ideas, they believe they can carxy out activitiecs
which will improve understanding and relations between themselves
and other students, faculty members, and school administrators.

vithout such facilities and activities, minority students can best
be described as generally discouragc i, turned-off, and ready to split.

following observations are worth adding:

An inquiry made among elicible resident women who are not now employed
reveals thit most are int rastes »n immediate vocational training for
immediate employment, rather than in degree-bound college work.

Para-professional training in people related fields is the expressed
interest of some.

Other women say they want training in typing and other clerical skills.

On the basis of the same inquiry, it is very likely that enrollment
in the Higher Education Opportunities Program from among neighborticod
residents will be licht unless active recruitment is undertaken early
and vigorously.

It appears evident that the focus or emphasis of the recruiting effort
will largely determine the type of enrollees in the program. The sup-
port system described here will in greater cr lesser degree have to be
adjusted to meet the special needs of the enrollces.

Given the needs stated above, the goals of the dual purpose support system are:

1.

2,

3.

SUPPORT FUNCTIONS

To see that evaery potential (eligible) enrollee is apprised of the Higher
Bducation Opportunities Program and what it might offer him oxr her.

To insure that every enrollee is given assistance and counseling when and
where needed to enable him or her to have a full and fair chance to achieve

personal growth, academic advancement, and careex developmant.

1

To aid faculty members and administrators in improving community ser&ige
through increased awareness, flexibility, and innovation.

To facilitiate communicetion within and among all of the groups and insti-
tutions involved as a means of promoting understanding, cooperative atti-
tudes, and improved relationships.

Supporz functions may be performed either on a planned and integrated basis or on
an unplanned and individual basis at a number of points and levels of the support
without reference to the performer (that is, whether he be a member of the
central support system staff, a faculty member or administrator at a school, an:insti-
tutionally employed guidance counsellor, a work-study student employed for the purpose,
or a peer level student), the support functions are: .1 1

system.
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1.

3.

Enrollee (student) centered.

Recruitment
Tnitial assistance and counscling
Sclection

Educational and/or career counseling and advising, including transfor
information

Provision of tutorial services or other special assistance
Routine follow-up and encouragement
Intervention and representation (ombudsmanship) when warranted

Emergency (personal) counscling and proplem solving when requestad.

Faculty centered

Selection
In-gexvice ?a:kshags

Special counseling re: particular students when requested

isman link

Problem focused ombu

Participation in faculty meetings and committces at member institutions.

Administration centered

a.
b.
C.
a.

e,

Communications sexrvice (1ink) \

In-scrvice workshops (Eaﬁbined»with faculty)

Special counseling re: particular students when requested
Problem focused ombudsman link

Appropriate administrative policy committees without vote.

Intelligence and communications functions

b.

Liaison with related programs
Development of sources of financial aid

Intelligence regarding successful innovations and practices on other
campuses

inity agencies, ate,. -

Liaison with minority community, comm

pssist in planning ard establishing gsupport/orientation, meeting
facilities and communications.



Suppoertc Syscen

SUPPORT_SYSTEM ORGANIZATION

The organizational structure of the dual purpose SuUppori cystem is shown on the
attached diagram.

The plan calls for a support system team of from two to six people, depending upon
the size of the program, the amount of work to be performed, and, of course, the nurber
of students to be served.

The work of the team falls into three main categoxies or areas. Job descriptions
will bo drawn up so as to obtain a specialist in each area. (I1f only two people are to
be hired, they may divide the work up differently or the project director may assume
responsibility for one of the categories).

_ Assuming that there is to be a three-member team, they should be selected and
assigned as follows:

1. A person capabla of relating to, and gaining the acceptanca of, faculty and
administrators. This person, probably with an aducational or professional back-
ground, would serve as the main promoter of institutional change. He would be
responsible for organizing most of the faculty centered and administration
centered support functions. He would do career counseling in the areas of his

competence.

2. A person technically trained aud professionally competent to agsist institu-
tions to elevate the level of their internal support capabilities. He would
be responsible for assigning and monitoring the work-study students hired as
tutors and peer level counsellors. He would provide back-up and emexrgency
personal counseling when requested by a student or by an institution. It is
assumed that this person will work most directly with the psrsonnel assigned
by the HECUS institution members to agsist in the support system organization.

3. A person who relates to, and is well accepted by, thc residents of the Modal
Cities area and the enrollee and minority students. He will have primary
responsibility for outreach type recruiting. H: will also have primary respon-
sibility for liaisoning with students on campus and for communicating their
needs and dcsires to the other members of the team, to the project director,
and, if he pleases  to any faculty mamber or administrator.

While this plan calls for three rather distinct types of people, the point is worth
emphasizing agein that the three will function as a team. Any or all may play the role
of ombudsman or of counsellor or of change agent. The three will work together as a team,
sharing their information and concerms. In this way they will provide - in conjunction
with the institutions and the peer level organizations on campus = the kind of first
rate support system that is needed.
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May 11, 1970

EnclLosed the neaden will find a List of the cuwvrent and recent
cowrse offerings An urban studies provided by the five member
institutions of HECUS. This report 4is a preliminary analysis
dorn the Model Cities Career DevelLopment Program, and s designed
to provide the residents of the atea with an inventorny of the
existing cwuicular offeringd available fon those interested Ain
wiban studies.

An asternisk is imposed opposite cowrse Listings where the course
has not been offered 4in recent years because of Lnadequacy 04
student enrollment on forn other reasons.

Enollment of students in cowrses ogfered by undiversities othen
than the one in which they are presently enrolled Ls provided

{on by policies agheed upon by Fairgield University, Sacned Heant
University, and the University of Bridgeport. In the next page
the reader will {ind the present policy enunciated in this progham.
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RECIPROCAL AGREEMENT

Under a reciprocal agheement {ull-time Atudents at the Undlversity
of Bridgeport, Fairnfield University, and Sacnred Heant Univernsity
may take certain counses at any one of the institutions without
payment of any additional fees other than those paid to the matni-
culating Anstitution, providing:

1. The cowwse is not cuwrently offered by the university 4in
which the student £s enrofled.

1t is on the approved List indicating its availabifity 1o
students enolled in that universily.

[t

3, The student has prion perméssion to take the cowse fgrom
his Dean, and

4. Tuition commitments have been met in full at the undivers Lty
in which the student {8 ewrolled.

5. Students are expected fo observe all negulations of the
host institution.,

17




April 1970

CATALOGUE LISU UF COURSE OFrERINGS

in
UREAN AI'FAIRS
v by the
MEMBER INSTITUTIONS
of the
HIGHFR EDUCATION CENTER FOR URBAN STUDIES

BRIDGEPORT ENGINEERING INSTITUTE

and their
the his-

413 - Social and Political Problens - The nature of the social sciences
relation to the physical sciences. Readings in political theory and in
tory of American political institutions. The distinctive assets and stresses of
the modern two-party system. Introduction to basic changes of sociology and to
critical ~roblems of contemporary America.

414 - Social and Political Problems (prerequisite 413) - A continuing study of
such social problems as juvenile delinguency, education, racial tension, urban
plight, etc., opening into a comparative study of such international social and
political quertions as world peace, atomic control, the population explosion,
and the movement toward European unity.

Instructors: Daniel Lincoln, Jerome Caplan, George Nefores

FAIRFIELD UNIVERSITY (UNDERGRADUATE SCHOOL)

*Special Course - ;p;grd;ggigl;pargrSe@ina:s - Supervised field work and research
in all fields of the social sciences, biology, and religion, plus weekly seminars
on selected topics.

Instructors: Dr. Edward M. Dew assisted by 14 other faculty members

*Go 108 - State and Local Government - State governments: constitution and powers;
the legislature, executive and judiciary. Local government: counties, cities,
and smaller units. State and local finance. Law enforcement in state and local

governments. Selected state and local functions and problems.

*Go 155 - Public Administration I - Public personnel management in the United
States. The art of administration. Organization and procedures. Administrative
hardship and responsibility. Planning for efficiency in national, state, and
local administration.

P 7 t . Administrative
Problewns and methods of recruitment: Examination, training, promotion,
Factors of morale and prestige.

*Go 156 - Public Administration II -~ Government career service.
powers.
and discipline.

Hi 153 - The Emergence of Urban-Industrial

America - A course oriented to under-

standing historical developments occurring
tively brief period following the close of
Twentieth Century. Of primary concern are
transformation of the American nation from
trial-urban society."

in the United States during the rela-
the Civil War down to the start of the
the factors that promoted the massive
an "agrarian-republic" into an "indus-

The sweeping changes that occurred in American economic,
political and social life are examined under the following topics:
vis-a-vis Jeffersonian Concepts of Government, The Era of Reconstruction,

Hamiltonian
Fiscal

and Monetary Policies of the Federal Government, Westward Expansion and the

Settlement of the Last Frontier, Morality and Ethics During the Gilded Age and
Among Industrial Barons, The Rise of the Industrial-Urban State, The American

Labor Movement and Immigration, Agrarian Distress and Unrest, The Populist Movement
and American Foreign Policy 1865-1900.

Instructor: Dr. George Baenr

18




‘Course Offerings -2- April 1970

Hi 166 - American Negro History - This course will begin with a general survey
of the historical evolution of the American Negro from slavery to freedom; and

. conclude with an examination of the contemporary problems of civil rignts.
Included in the study will b~ an examination of modern Negro leadership; their
institutions, an analysis of federal legislation and Supreme Court decisions;
an evaluation of the historical and social implications of the Moynihan Report;
Black Power, etc.

Instructor: Dr. Albert Abbott

So 121.1 - Social Psychology of Race Relations = An analysis of the sociologi-
cal and psychological dimensions of race relations and ethnic interaction.
Focus of the course will be upon the dynamics of prejudice. Illustrative
emphasis will be devoted to situations on the American scene.

Instructor: Dr. Harry Fishman

So 131 - Rural-Urban Sociology - This course investigates the characteristics
of rural and urban living, and the structure and organization of both types of
community. The history, social structure, ecology, and significance of the
American city are compared with the rural scerne.

Instructor: Dr. Harry Fishman

FAIRFIEL

[ w]

UNIVERSITY (GRADUATE SCHOOL)

Ed 256 - Community Relations - Instruction will be offered in making a community
survey in order to help a teacher or administrator to understand the community
surrounding his school. Means of effecting good and mutually helpful school and
community relations will be studied and resources examined, so that the school
may become more community-centered and th. community more school-centered. Each
student will make a specific application to some area of his choice.

Instructor: Dr. Charles Ritch

Ed 264.8 - Teaching the Disadvantaged - A graduate course designed to help
teachers in their understanding and teaching of the disadvantaged child and to
be cognizant of those influences and forces in his background and environment
which affect his learning. The first half of the course is concerned with a
survey and review of current literature, including professional books, reports,
articles from periodicals and newspapers. The second part centers itself on
techniques, devices, and materials which will help to motivate the learning of

the disadvantaged child.

Instructor: Dr. Martin Stader

*AS(So)112.1 - Social Psychology of Race Relations = An analysis of the socio-
logical dimensions of race relaticns and ethnic interaction. Focus of the
course will be upon the dynamics of prejudice. Illustrative emphasis will be
devoted to situations on the American scene.

Instructor: Dr. James Vail

*AS(So)112.2 - Sociology of Poverty - This course -examines poverty in the light
of all concepts of social problems and social disorganization. It studies the
approach to the poverty causes and social units connected with poverty. It also
studies the trends toward elevation of poverty and proposals for the elimination.

FRIC  1Instructor: Dr. James Vail
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Course Offerings -3- April 1970

ocial Problems -~ A study of social disorganization and its relation
1 factors and how they apply to selected problems of crime, delin-
t

*AS(S0o) 215 = S
to educationa

quency, poverty, personal and family disorganization.
Instructor: Dr. James Vail

AS (S0) 232 - Urban Sociology - This course studies the nature, growth, and func-
tion of urban regions, tne factors involved in the growth of cities, the origin
of suburbs, and the structures and processes related to concentrations of popu-
lation. Urbanism and industrialism are considered in the light of the problems
and issues of education.

Instructor: Dr. James Vail

HOUSATONIC COMMUNITY COLLEGE

Go 101 - Introduction to American Government - A study of the growth and develop-
ment of the Constitution, the constitutional position of the states and the
territories, civil rights, citizenship and sufferage, political parties, nomina-
tions and elec .ions, organization and procedure and powers of the Congress.

Instructors: Philip Doherty, William Joyce, Norman Moore, William Berkowitz

So 202 - Sociological Analysis of Social Problems - The application of sociolo-
gical principles and methods to selected problems of United States society.

The impact of a changing technology upon family, religious, education, political,
economic and community institutions is emphasized. The study includes an analy-
sis of the developmental background of, and proposed solutions to the problems
selected for consideration. Preredquisite - Sociology 201

Instructor: Norman Moore

So 203 - The City - A study of urbanization, its origin, rise, present import-
ance and probable future development. Prerequisite - So 201 or Go .Jl or per-
mission of the instructor.

Instructor: Mrs. Isabella Bick

So 204 - Racial and Fthnic Minorities in the United States - A descriptive and

analytic study of racial, ethnic, and cultural minority groups in the United

gtates with special attention to the persistent social and economic problems of
these groups and their adaptation to the dominant culture. Prerequisite = So
201 or permission of the instructor.

Instructor: Mrs. Isabella Bick

TE T and IT - Internship in Urban Technology - An examination of the relation-
ships of state and local government to the federal. A study of urbanization,
its origin, rise, present importance, and probable future development. A des-
criptive and analytic study of racial, ethnic and cultural minority groups in
the United States with special attention to the persistent social and econcmic
problems of these groups and their adaptation to the dominant culture. Pre-
requisite = En 101, Go 101, So 201, Go 201, or permission of the instructor.

Instructor: “r: Isabella Bick

20
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Course Offerings -4~ April 1970

U"'{N\

ACRED H"ART UNIVERSITY

[

Bu 281 - The Social Setting of Business - Examines the problems of the American
husiness community in connection with economics, history, politics, culture and
societal factors. Cases and readings are utilized to illustrate the interactions,
conflicts, strategies and responsibilities which emerge in regard to the role of
the business entity. Stress is placed on the mutually affective relationship
between the business community and its larger context of society. Prerequisite -
Junior standing.

Instructor: Eugene Robillard

Hi 225 - Afro-American History - A study of the forced migration of the African
to America. the condition and nature of his servitude, the development of aboli-
tionism culminating in emancipation, the twilight zone of freedom, the growth

of the civil rights and Black Power movements, and an analysis of the psychic and
cultural implications of racism.

Instructor: John O'Sullivan

Hi 303 - E@g;ggnggﬁ@fmUrban,Ameri:ar! This course will deal with the development

of American cities from colonial times to the present.

Iﬁstggctgr: William Kennedy

Po 212 - State and Local Government- The original constitutional position of the
otates and the changing federal-state relationships. Types and evolution of
local government; constitutional and statutory limitations. Emphasis on Connec-
ticut and its divisions.

‘nstructor: Staff (course being offered for first time in spring 1970)

So 121 - Social Problems - Survey of contemporary social problems stressing the
sociological factors involved. Emphasis on the scientific method of appreach.
Evaluation of various causes and possible solutions of problems. Prerequisite -
So 101 (Recommended for partial fulfillment of the requirements for the Secondary
Education Certificate in History and Social Studies)

Tnstructors: Dr. Tania VonYork, Dr. Stanislav-Adolf Mikolic

So 241 - The Urban Community - Study of growth and structure of modern urban
communities and metropolitan regions; ecology of cities; the urbanization of
American Society; community planning and urban redevelopment, suburban growth.
Prerequisite - So 101

Instructors: Dr. Stanislav-Adolf Mikolic, Paul Esposito

So 261 - Intergroup Relations - Immigration to the United States; its effects

on population compositicn and on the laws and policies of the government. Theor-
ies of ethnic prejudice. BAnalysis of racial and ethnic discrimination. Analyti-
cal inquiry into sources of friction and causes of conflict between majority and
minority groups. Prerequisite - So 10l. (Required for both sequences of the
sociology major concentration of studies)

Instructor: Dr. Tania VonYork
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course Offerings -5= April 1270

So 271 - Crime and Delinguency - The nature and extent of delinguency and
crime as forms of deviant social behavioxr; contributing factores: current
prevention and treatment progrea: 5. Visits to treatment agencicas. Prerequi-
site - So 101. (Recommended for the Sequence B of Sociology major concentra-
tion of studies)

Instructor: Dr. Tania vonYork

So 321 - Contemporary Social Thought - Analysis of the work of leading contem-
porary sociologists, with special emphasis on the problems, concepts, and
methods of sociological inquiry. Prerequisite - So 303 or consent of the de-
partment chairman. (Recommended for students planning to do graduate work in
sociology)

Instructor:

So 371 - Social Welfare - Study of social welfare as a social institution.
Development of public welfare from the Poor Laws to Social Security. Analysis
of social welfare today, private and public. Prerequisite - 50 101. (Required
in the B Sequence of sociology major concentration of studies)

Instructor: William Resko

So 375 - Introduction to Social Work - study of nature of social work, and a
survey of its major fields. “Casework, group work, and community organization.
Prerequisite - So 101. (Required in the 3 Sequence of sociology major concen-
tration of studies)

Instructor: William Resko

So 377 - Practicum in Social Work - supervised participation in the work cf an
approved private or public agency of social welfare and other related institu-
tions. Prerequisite - So 375. (Required in the B Sequence of sociology major
concentration of studies)

Instructor: William Resko

So 391 - Methods of Social Research - Basic methodology and techniques in
design of social research projects; collection and interpretation of data used ;
in sociological studies; interpretation of the results of social research. PIr

requisite - So 10l. (Requ.red in the A Sequence of sociology major concentrat

of studies)

a-—-
ion

Instructor: Dr. Tania VonYork !

So 395 - Practicum in Social Researcn - Application of sociological research

techniques to specific Tesearch projects undertaken by the department and under
its direct supervision. Prerequisite - So 391. (Recommended for students plan- '
ning to do graduate work leading toward the M.A. degree in sociology) -

Instructor:

So 397 - Seniox SéminatiiQLSQcia;agy - Selected trpics in social and cultural
theory with emphasis upon contemporary literature in the field. Prerequisite -
permission of department chairman)

Instructor:

2L
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Course Offerings -6- April 1970

Ss 162 - Contemporary Public Issues - study of major current issues in the
field of politics, cconomics, and social life in general. Analysis of their
reason for existing and differences in social attitudes and positions.

Instructor: Dr. Stanislav-Adolf Mikolic

UNIVERSITY OF BRIDGEPORT (UNDERGRADUATE SCHOOL)

Health Education 151 - Personal and Community Health - Surveys contemporary
knowledge of positive health practices regarded as scientifically acceptable

in contemporary society; health organizations; and the solution of health prob-
lems at local, state, national, and international levels.

Instructor: Dr. Oscar Orloske

Hi 371 - History of American Immigration - Analytic study of American immi-
gration from colonial times to the present day. Emphasis upon the effects
of succeeding waves of diverse ethnic stocks upon a relatively homogenous
population.

Instructor: John Ingham

Hi 374 - Aﬁﬁcfaﬁérican,Hist@ry - A study of the impact of America on the Black

man and the Black man in America. Some major topics discussed: The origin of

discrimination and slavery; slavery as an institution; slave revolts; the free
Black man in the antebellum north; civil war and reconstruction; Jim Crow; the
great migration to the cities; Black nationalism during the twenties; depres-—
sion and the Black man; the second reconstruction; the evolution of "Black
powers"; the race riot as an American phenomenon.

Instructor: Praether Cooper, Jr.

Mg 304 - The American Economy and Welfare - Historical versus modern concepts
of welfare. Private and public benefits in health, education, and welfare.
Collective bargaining, security, hospitalization, insurance, and retirement.
Problems. of leisure; impact of social security systems; the guaranteed annual
wage; enemployment; monetary and fiscal policy; public works. Not open to
management and industrial relations majors.

Instructor: Staff (New course. Will probably be offered in spring 1970)

PoSc 302 - Problems of American, State and Local Government - The structure of

government in the states of the American system; county, municipal, and other
forms of local government; relationships to the Federal government system.
Prerequisite - PoSc 201.

Instructor: Dr. N. J. Sﬁectgr

PoSc 320 - Public Administration in the United States - Administration in modern
government, including the legislative relationship of administration; problems
of structure; executive control and coordination of personnel; judicial review;
and the participation of groups in the administrative process., Prerequisite -
Six hours in social science. '

Instructor: Dr. N. J. Spector

ERIG 20




Course Offerings -7- April 1970

poSc 321 - Problems in public Administration - Growth of the service state.

rrends in the social, cultural, “nd constitutional aspects of American admini-
stration; the administrator and policy making, modes of adwinistrative action;
the dynamics of management; administrative responsibility and democratic control.
Selected problems in administrative management. Prerequisite — PoSC 320.

Instructor: Dr. N. J. Spector

So 303 - ggbaﬁrzpc;a; Problems - study of selected urban social problems in
depth, including their development and treatment. Prerequisite - SO 101, 102.

Instructor: Abraham Kovler

So 310 - y;nésgty_g¥§pgsf— The role of minorities in society; interaction with
the majority. Prerequisite = SO 101, lcz2.

Instructor: Robert Bartlett

So 313 - Intrg@uctipn to S@qi§;7Wprk - The history, philosophy. concepts, and
methods of social work; programs and organization in public and private welfare
activities. Prerequisite - SO 101 (reqguired); So 102 (strongly recommended)

Instructor: Mrs. Miriam Glass

and delinquency cccur; theories of crime and punishment; treatment of offenders.
Preguisite = SO 101, 102.

So 315 - Criminology - A critical examination of the conditions under which crime

Instructor: Dr. Bertram Spiller

So 326 - Community Resources - current trends in community organization; the

role of various social agencies in community services; special problems in
community health, family welfare, houeing, unemployment, juvenile asd aduit
offenders, and care of the sick and aged. Prerequisite - So 101, 102 reguired,
So 313 strongly recommended.

Instructor: Robert Bartlett

So 329 - Fiel§7Wg;E,igrggqieiaggfe The conduct of sociological inquiry applied

in a research project. Primarily for scnior majors in sociology, permission
of the department required. A special fee is charged for this course.

Instructor: Mrs. Miriam Glass

So 33C - %g;ial_Welfg;é,E;actise - Observation of social work in progress,
field work in social agencies with correlated readings. Primarily for senicr
majors in sociology, permission of the department required. A special fee is
charged for this course.
Tnstructor: Mrs. Miriam Glass

So 350 - Thercammug;;y ~ Dynamics of the community from the standpoint of groups
in social interaction; cooperation, competition, and conflict; social organi-
zation and change. Not cpen to sociology majors except by permission of the
department.

Tnstructor: James €rowley
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UNIVERSITY OF BRIDGEPORT (GRADUATE SCHOOL)

Ec 412 - Seminar in Urban Planning - Designed for those interested in under-
standing the process and problems of urban growth in urban America. The course
focuses un-r methods of improving the urban economy as well as the physical
environment. Prerequisite - Permission of the instructor.

Instructor: Hyung Chung

Ec 430 - Economics of Housing and Urban Renewal - Supply and demand considera-
tions in urban housing markets. Examination of the housing and real estate
industries together with the impact of government programs, finance, and taxa-
tion. Emergence of urban renewal. Prerequisite - Permission of the instructor.

Instructor: Hyung Chung

Ec 518 - Regional Economics -~ A survey of the economics of urban and other

regional divisions within nations. Application of regional growth models, in-
cluding input-output. Problem of regional disparity. Prerequisite - Ec 201, 202.

Instructor: Dr. Charles J. Stokes

*Hi 412 - Utopian Attempts Past and Present - Chronological analysis of attempts
at utopian organization and settlement from classical times to the twentieth
century. Emphasis on American utopias. Contemporary utopian efforts such as
selfarism, urban redevelopment and regional and national planning of the Cconomic
and social envir wment. Prerequisite - Six hours of history, sociology, or

economics.
Instructor: Dr. Darrell L. Ashby
Hi 475 - African History I = Tropical Africa from earliest times to the advent

of European imperialism in the 19th century. Prerequisite - Nine hours of
history and/cr social science.

Instructor: Dr. Alfred Gerteiny

Hi 476 ~ African History IT = Tropical Africa from the time of imperialistic
partition to the emergence of self-governing states. Prerequisite - Nine hours
of history and/or social science.

Instructor: Dr. Alfred Gerteiny
Hi 488 - Black History - Afro-American history from the beginnings of slavery

in 1619 to Stokely Carmichael. Political and religious experiences of the
Black American. Prerequisite: Six hours of American History.

Instructor: Staff

Hi 531 - American Urbar History I - The process of urbanization, development of
cities during the colonial and national periods; the urban frontier; transpor-
tation, industrialization and technology; 19th century urban social reform;
slavery in the cities; the impact of immigration on the 19th century America
(Irish and German emphasized); development of urban elites; origins of urban
political machines and bossism; the face of the city (architecture); the city
in American thought; and other topics. Prerequisite - Six hours of American
History or Social Science.

(€] o e b ; . 15 g o g S U S SR
: Instructors: Dr. Bruce Stave, John Ingham
ERIC ' 7

29




Course Offerings -9~ April 1970

Hi 532 - Amer;;aﬁfprhaﬁrﬁis;;ry II - Cities in the age of enterprise; archi-
tecture and the risc of the modern city (the skyscraper); the impact of the
"new" immicrants on the city and the city on the "new" immigrants; cities
and munic:i 1) reform during the Progressive Eraj; municipal experimentation;
greenbelt towns; the rise of megalopolis; problems and policies of urban
renewal, the non-white core and the white suburban ring; the new Federalism;
Federal government and cities. Prerequisite = Six hours of American History
or Social Sciernce.

Instructors: Dr. Bruce Stave, John Ingham

*Hi 562 - Topics in United States History - Concentrates on a single theme

in U. S. History. Topics may include American Progressivism; American National-
ism; U. S. Negro History; U. S. Immigrant and Ethnic History, Connecticut

His* >ry; Protestant Ethnic. Subject treated in depth. Research materials and
techniques are emphasized. Prerequisite - Nine hours of history and/or social
science.

Tnstructor: Staff

PoSc 422 - The Politics of the City - The changing city, its political con-
flicts and deadlocks. Special emphasis will be placed on the relationship

of the city to national, state, and other local governments. Attention will
also be paid to the municipal bureaucracy and to the community power structure.

Instructor: Dr. N. J. Spector

So 408 - Urban Sociology - Social structure, social functions, and social
processes in the urban community.

Instructor: Dr. Ralph Holloway

So 434 - Topics in Ség;alfgxgaﬁ;;atién and Problems - Special areas are

selected for study. Prerequisite - six hours in sociology.
Instructor: Staff

So 501 Social Sﬁfaﬁifi:at;;nfs Speial &lass and the power structure in America
and elsewhere. Prerequisite - Six hours in sociology.

Instructor: Dr. Bertram Spiller

So 519 - Industrial Sociology - Development and structure of modern industrial
society. Sociological factors in industry, relation between work and non-work,
general industry and community interrelationships; status factors, minority
groups in industry. Prerequisite - Six hours in sociology.

Instructor: Dr. Myrtle Korenbaum

So 587 - Seminar in Human Eeigtépng - Principles, techniques, and practices
current in the field of intergroup relations. Emphasis on groups and social
interaction in society. Prerequisite - Six hours in sociology.

Instructor: Dr. Abraham Knepler i
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EYHIBIT B

CAREER LADDER PROGRAM: An Inventory of Needs
and Positions in Southwestexn Connecticut

by

Edward C. Keane

This report is an outgrowth of the early planning stages of the Model Cities
Program for Bridgeport, Connecticut. 1t was quickly realized, in those beginning
planning sessions, that any meaningful community action program must include an
opportunity for the staff in the program to move upward and laterally in job posi-
tions of the particular organization and in other ermployment systems. With these

objectives in mind, a Career Ladder Program was instituted.

one of the first tasks in constructing such a Career Ladder is to clearly
identify the various job positions aad employment systems in the area. In the case
of this Career Ladder, research was undertaken in the Greater Bridgeport Planning
Area -- Bridgeport, Easton, Fairfield, Monroe, Stratford and Trumbull, Additional
ingquiry was also made into many other towns in Southwestern Connecticut and the .
State Personnel Department in Hartford. Investigating the present positions, prob-
lems, future needs of the mﬁnicigalities and the needs of agency staff was, there-

fore, the task of this report.

The major portion of this report was completed during the summex of 1970.
Through a peysonal interview techniéue; the writer collected large amounts of informa-
tion from personnel directors, first selectmen, civil service employees, consultants,
school officials and the staffs of Model Cities, Action for Bridgeport Community
Development and Hall Neighborhood House. Tﬁis @éthea of gathering information was
found to be highly successful. In fact, data is otill coming in from many organiza-

tions, which will be pcorporated in future planning sessions.
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Career Ladder Summary

Since this document is designed to be a reference and data bank of informa-
tion for committee use, most of the information in the report is highly specific.
Detailed information regarding job positions, salary ranges, job application process,

job descriptions, etc., and employment needs constitute the bulk of the report.

However, besides the technical information, the report does provide many con-
clusions regarding the general employment picture, as it related to a Career Ladder,
jn the Greater Bridgeport area. For example, the Civil Service system in the city
of Bridgeport was founc to be 2 hichly structured system that has changed very little
in the past 35 years. The system is well controlled and administered but is not
fully utilized or undersisod by the staff of the various community action programs
questioned in this repert. Matters are further complicated in Bridgeport by the

presence of numerous unions and "crofessional organizations”.

The report shows, with the exception of Trumbull, that all the other municipa-
lities in the Greater Bridgeport Planning Area are without a formalized Civil
Service éystem. The job application process and job requirements in these towns are
quite unstructured and, therafore, present many opportunities for Career Ladder
implementation. The town of Trumbull, due to its rapid growth in population and
town personnel, maintains a gsmall butlﬁighly organized Civil Service System. As

the report indicates, Trumbull offers many opportunities for Career Ladder development.

One of the major sections of this report studies the future employment needs
of the Bridgeport area in the next few years. 1t was found that there will be a
general increase in all positions in the next several years due to the expected
increase in general population of the area. Certain positions were seen to be in
specific demand, such as: general clerical and secretarial, sanitarians, police,
I8M operators, equipment operators and SuPéIViSQrS. recreation personnel, and

engineers.
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Career Ladder Summary ~3=

in addition to spec.lic job and salary information, a major portion of the
study is devoted to surveying the vocational and educational objectives of the
staffs at Model Cities, ABCD, and Hall Neighborhood House. The results of the survey
indicate that a vast majority of the staff employees seek career advancement to
higher positions both within their agency and in jobs in government, education and
business. Besides moving to higher pasitiéns, employess also pointed to their desire
for courses and training to improve the skills they need to function better in their
present jobs. The attainment of these objectives is not easy. Of the numerous road-
blocks mentioned, "lack of agency funds for training and new positions”, "lack of
employee turnover to provide new openings", and "lack of specifically designaed

educational programs in the area' seemed most cormon.

As the report indicates, agency staff are interested in careex advancement out-
side their specific organization, the civil service systems are many times excluded
from their career plans. On the whole, the agency staff, who are not civil service
employees, have very little communication with civil service systems. In fact,
those interviewed saw the civil service as a confusing and complex obstacle to career

advancement.

The desire for specific career ladder programs in the fields of urban develop-
ment, education, recreation, allied and other service areas was clearly exoressed by
the employees interviewed. Along with those specific programs, however, a majority
of those interviewed felt that it was important to offer a general program of train-
ing for those wishing to improve their current skills and, at a later date, move into
a career program of their choice. specific course offerings and educational programs
for the agency staff and community residents should be designed around the following
broad areas: pevchology, human relations, urban sociology, Spanish, written communi-
cation, government efganizatian, urban planning, business proceduresg, information

and data systems, teeching methods and matexials.
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IITGHER ZDUCATION OPPORTUNITIZS PROGRAIL

1iODEL CITIZS FACULTY/STATT o JTUDY ToAL
DRIDGEPORT LIIGTUEERING TIISTITUIL
~ructor, Jonathan Lay Hich Gchool

Poter L. Bencivenga, Dean of Ctudents, Instructor,
Jerome G, Caplan - Znglish Instructor; Psychology Instructor, Ludlowe High School
I Tthel 1. Herie ~ Administrator, Liberal Arts

llarie - Directoxr, Liberal Arts Divisgion

dic - Instructor, Engincering Law; Zducation Direccior, Police~

la~ions of Action for Bridgeporit Communily Development

Arthur Anderson - Assistant Professor, Sociology Depariment

Louis Campbell - Director of Speecial Scrvices; Assistani Dircctor of Admissions
Dr. King Dykeman - Assistant Professor, Plhiilosophy Depariment

Leo C. Tay - Assistant Professor, Jociology Dgps:gnenL

Richard J. Reagan - Assistant Professor, Euglish Departmen

HOUSATCNIC COLL{UNITY COLLEGE

Buri Chernovw - Chairman, Art Depariment; Consultant, ABCD Ari Center;
Consultani, Culiural-Reecrcational Component of liodel Citics

Richard B. Cooper - Dean of Admissions

Zdwvard C. Keanc = Ez'fcssar Df Lsycaalcgj and Developmental Adult Educatio
i ' ' Bridgeport

~icnce Depariment, Hew Carcers, Urban Pro-
Lants; aad Esyghl;tfic Aides Programs

=,
Jj

-
3

Douglas J. Bohn - Registrar; tiember of linthematics Departmeant Faculty
Arthur Drissctte - Direcior, Continuing Education; Assistant Dean
Dr. Donald ¥. Brodeur - Chairman, #sychology Department
Villiam F. Grani - Dircctor of Placcment and Financial Aid
n of Cou

Dr. Gerald 1i. Arndt ~ Assistant Professor of Lducation
lirs. Allison i. Bailey - Director, Associate Program, Junior College School

of MNursing
Zhylipp Dillaway - Associate 2roic
Jares Fenner - Assistant Dean and

Adninistration and Arts and Science
liss Flora Lavery - Assistant Professor of lursing
Eroest R. Parlier - Counsclor and Co-Dircctor, Head Start Program
Dr. Hahun J. Spector - Assistant Professor of Political Scicnce; Dircctor
Conter for Urban Studics of University of Bridgeporit (CUSUB)




LIODEL CITILS

[i1lian Armistead ~ Assis nit

lirg. Linda Bolling - Socil ﬁ’xu Tr inee

ifiss ilorma Celia - Administrative Assistant

“hilip iiontarol - Dircctor, Adult Learaing Center
liot Striciland = Dirvecior of Evaluation

Sidney Bumton - Jircctor, Urban Corps of Greater Bridgeport
ss Patricia Collins - Instructor of Sociolopy, Housatonic Coumunity College
L-‘ - -1 £ )

and Concentrated Employment Progran

Francis Hennessy - Dean, Junior College, Univessity of DBridgeport

Joscenh . Keilty, Assistant srofessor of Llementary [Education, University
of Bridgeport

Eduin C. Kepler - Privaic Conmsultant

- s

Dr. E@bcl Kraynik - Dana 2rolessor O 7 Tlementary Education, University

55 Gail Xinney - Guidancc Counsclor - llousatonic Community College
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TITO EXPERIENCES OF BUROLLEES
CL CITIZS CAREER LADDER
FALL SELESTER 1970

¢f the 91 cnrollees, thc rescarch sample was 30, or 35 per ceni
vere cicht males - 26.5 per cent of the sample. Average age ©
sample was 30, females 31. Of ¢he females, 1o wvere married, sin S1
tvo did not indicate. Of tha males, four werc narci icd, thrce divorce

!
Zicht had college dcﬁlcﬂq; cight had previous college eradiEQS
Inter-

i r\i"

one single.
12 had high szhccl diplomas, and two had not complcied high school.

views werc conducted by tclcephone and by questionnaire.

Eightcen people were intervicued by tclephone and 22 by questiomnairce (ten were
duplications, IJor.a nct sample of 30). A copy of the questionnaire is attached.
for 20 to 30 minutcs cach.

Telephone interviews were open-cnded and tended to run

1. Reactions LG courscs and Zo professors wexc bot th positive and negative.
igsed their instructors and cxpresscd satisfaetion with the
¢ ne

Sonie enrollces pr
negative, OSome

courses they ;Q@L A somewhat larser perceantage, however, wer
of their comments:

“Dropped the Ed coursc. It was a bore.

"md coursc was uninterestiag, but 1711 take free cducation anytime, Really
vant grad coursecs in social worl: bul not ava ailable."

UBprofassor vas rude and unfair.”

"Sociology coursc vas hard and dull.”

MA man with four lids anmd.a job can't be cxpeeted to take as much time
reading in the library as young full-time students,”

"Tool: two spcech cgurucu tha* vege not worth the moncy. The professor didn't
lnow much and wasn'it helpiul,

2. Dositive attiiudes toward their courses brought such commentis as:

resting and relevant."

"
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"Course good. Got a "B, want to continue."

"Philosophy tcacher is good, but I'm £alling behind because of work pressure,"

)

3. Roughly onc-half of thosc who signed up for Carcer Ladder courscs droppcd

or failed them. Typical cxplanations werc these:

“Too nuch clse to do." )

Mlanted to stay but professor said, 'You domn't belong here!

“"Completed theoretical part of computer coursc. Liked it, but couldn't take

pvcﬁ;anmlng part bccausg linited computer time was available. Disappointed,
E Tkj but had to drop." . g} )

2
2
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Tupericnce of Inrollces -2~ mAHIBIT D

U700 tmuch reading assigned. Coulda't afford library time, TPasscd two

courses but Ffailed one, too rough (fuﬁdancpia1 EEC“GECCDﬂﬂnlﬂg) Counscl-

lor advised my itaking it because it was the only course open.”

"Couldn't gei help with English language, sO couldn't keep up."

. Vith respect to the Carcer Ladder Program in general - and particularly
vith its adninisiration, the following comments werce t oical:

“iloicomed the financial help; couldn't have gone without it.n

“Adequate guidance not provided. The schools incimdate. Guidance should

1

be off campus, sct up so people could relate to ie."

"progran should have better screening set vp o leap out guys like me who

can pay their own way.”

"Program should be & scholarship program so & guy coesn iz have to tale an
'F' to gei it paid for."

"los: $21 on books."

Miould lilie o have more meetings with others in the program, mor: infoma-
tion and fewer rumors about what's happening.”

.

o

“Part-tinc qui nts should be in classes together so they .an hold
slower pace.'!

"1 think the money should go to help young people coming out of high scheol

to go to college, not pc@nlc with jobs who can pay their own vay,'

5. 1In responsc to the question of vhether or not the individual weuld re-
rmroll in fall 1971, if eligible, only two out of 30 failed to respond affirma-
tively.

RECCOILIEIIDATIONS
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1. There should be screening of both instruc
suitable matches would take place bccgusez

m

r'c sonc students the personal interest shown by the instructor is of
critical inmportancc.

Hl

a.

the ins tructors to

1o SGEC sﬁudcﬁts it is esscniial to get imstructors who awre partic cularly

2. There should be a better analysis of ! : and hcic
should be alternatives available outsidce the IIECUS institutions

natch students® interesis.

3. There should be a "pass, no record” adjustable system of class se hcdulgﬂg
for thosc students who cannot lkeep up because thelr yofs
5 adjusted to the pace of regular classcrocn assigmments.

RIC
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Tmoerience ol Inrollces
L., There should be ncre il

i
lizad study plaus

‘E'JJ\

for individu

5. There should be betiter
cross-ccllege counsceling.

should be beticer

e CJIIIBIT D

sxibility in scheduling and/or more provisions
and coursc arranfenents.

inter-collene coordination, casicr seansicr, and
cutorin,, cuidance and special assisctance where

Submitied by:

Tdwin C. Ilepler
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EXMIBIT D

April 1, 1971

To those persons who were enrolled in college courses under the Mecdel Cities
Career Ladder Program last fall:

We are now preparing a renewal application for the Carcer Ladder Program. It
will have a new name: HIGHER EDUCATION OPPORTUNITIES PROGRAM. Your answers
tc the questions below will halp us to improve on the olid program and to get
the new one funded.

I have discussed some of these questions with some of you over the telephone.
Your comments have been of great assistance in the preparation of this ques-

tionnaire. Now I would like to ask all -~ those I talked with previously and

those T have not ~ to please answer the questions below and send them to me

in the enclpsed envelope. If you have any questions, you can generally reach
me at 375-2488, Thanks very much.

Edwin C. Kepler
for HECUS

Your Name . e e Age Sex

Present hddress_ B , , o o 7 e

Marital Status_______ Number and Age of children

Presently Employed Where . -

Highest Education Attained Prior to Carcer Ladder Program

Career Ladder Courses Completed:

College _ Y Course _Grade

College _ Course_ e Grade

College __  __Course ______ _______ Grade
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College — . Couxse L ——————

College__ — Course___ S

College___ _ _Course _____

If you dropped one or more Career Ladder courses, please list the main reasons:

In general, what did you think of the quality of the instruction you received?
pid you find the work easy or hard? Were the assignments paced too fast, too
slow, or okay? Have you any other comments on your classroom experience?

How and why did you chocse the course (courses) you took? How did it (did they)
relate to your work? Or to your career plans? Or to your pexrsonal interests?

Thinking of the Career Ladder Program as you observed it, what improvements, if
any, would you most strongly recommend?




-3=
Assuming that the program is refunded (as the Higher Education Opportunities Pro-

gram) and that you are 2ligible to enroll for courses again, would you want to?
Where? How many courses? What subjects or field?

Assuming that you do continue with the program this coming summer ox fall, would
you welcome professiconal gujdance and counsel in: (Check "yes" or "no")

Picking Courses and Planning Education —

Choosing and Preparing for a Careex e ——

Coping with Personal or Family Problems?

Please explain your answer to this question_ e e

e —— - - - - ————

If the only people eligible for the program in the futurs were those whose total
family income was less than $7,000 would you be eligible? _________

Any other comments you wish to add?

Agéin; th: «s for helping us. We'll let you know how the renewal application
fares. Please do not delay in mailing your answers back to us.

37
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EXHIBIT E

Report on Survey of Full-Time Minority Students
Enrolled at HECUS Member Institutions to Inves-
tigate Problens They Face at Those Predominantly
white Centers of Higher Education

The complaint voiced most frequently by students at all levels from all the institu-
tions was against counseling. No student interviewed was genuinely satisfied with
counseling services. Most students emphatically stated that for all practical pur-

poses counseling at HECUS member institution campuses does not exist.

Better and more aggressive counseling from the outset, students commented, would ease
the adjustment problem. Students found they needed someone they could "rap" to about

situations they were confronted with daily, inside and outside the classroom.

Inside the classroom students found themselves taking ¢ (ses they did not have suf-
ficient background preparation to take; often students were overloaded in areas they
were weak in or in courses vhere the reading was simply too sophisticated.

Campus activities could have helped alleviate adjustment problems had they been geared
more to minority students, who concluded that they were structured to meet the needs
of white students thus alienating Blacks and Puerto Ricans who found themselves left
out for the most part.

In general, the campuses tended not to relate to minority students and, therefore.
those who had less than a better-than~average academic background, or who were not
academically gifted, 'ere almost certainly doomed to failure. Faculty members who
carried heavy course loads and also served as advisors found little time to serve or
assist "special cases"” on an individual basis.

Evidently, what almost all minority students were asking for was more individualized
attention and assistance to help solve their problems and answer their needs.

Attached is a chart which attempts to outline in more detail the problem areas stu-
dents were responding to.
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oz EXHIBIT E

Feelings Expressed by: Freshmen ___Sophomoxes _Juniors Seniors

1. Activities

a. Social offerings are
structured to meet the
needs of white students X X x x

b. Need for more Black-
oriented cultural programs X X x p

¢. Alienation results when
Blacks or Puerto Ricans are
not effectively included in
campus activities

t

"
»
"

2. géjgstmegtfta,theﬂiﬂgti;uti;n

a. Life at a predominantly white

institution is vastly different

to what disadvantaged minority

students are accustomed to X X p 4 x

b. Adjusting to university life
is a very challenging ordeal x X

c. Cold atmosphere in the dorms,

alienation often results and

minority students prefer like

roommates X X X X

d. Low caliber students are

admitted who have no intellec-

tual aspirations and do not care

to either discuss class work or

other intellectual pursuits inside

or outside the classroom x

e. very few, if any, places con-
ducive to study; study rooms are
sterile X x

f£. Information services, where

they exist, are not effective -

etudents find it difficult locating

services they need x 4 x x

g. Minority members serving as re-
sidence hall counselors could
help alleviate some adjustment
problems there : b 4 x X X
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Froshmen  Sophomoxes Juniorxs _ Seniors

3. Curriculum

a. Courses do not relate to minority X , X x ®
experience. Blacks and Puerto Ricans

are either subjugated or left out all

together

b. Courses are irrelevant in general X X x x

¢. Need a Spanish major (Sacred Heart) X

1
L]

Counseling

a, Little to none available x x X x

b. By the time students are called X X
in it is already too ‘late

-]
"
]

¢. Poor program advising X

d. Advisors are not familiar with
students' backgrounds x p 4 X x

e. Advisors too often are not know-
ledgeable beyond their own parti-~
cular departments X x

%
%

f. Counseling should be more
aggressive and go out to the students
when necessary X X

g. Should be more career counseling
and placement service X

h. Counselors nor advisors show any
genuine sincerity or care X X x

i. Advisors should be more knowledge-

able about sgcheduling. It often

collides with work hours or travel,

where commuters are concerned X

"
"
"

Faculty

a. Were intolerant of special needs x X b x
of some students and treated them :
impersonally

b. Some professors have tendencies x x
that are inclined to racist overtones

c. Over-abundance of poor instructors x b x
though not all departments are guilty

d. Poor communication between X 40 x x X
L teachers and students :




4 EXHIBIT E

‘Faculty, cont'd Freshmen _ Sophomores _ Juniors Seniors

e. Should be more contact wa.th X x X p 4
instructors outside the classroom

£. More individual attention should x u X X X
be given to students with disac¢ -
taged backgrounds

6. Financial Ald

a. MNeeds a special consultant with X x
direct experience with the problems

of disadvantaged students, or students

with disadvantaged backgrounds. That

is, someone with a similar background

should be available to the financial

aid office

b. Special consideration should be X X x X
given to students who must work

7. Other Problems or Complaints

a. Lack of equipment in the physical X p 4
ed department and psychology department

k. Tutoring should be more readily X x x X
available - paid qualified instructors '
or capablie peers should tutor

c. Classes should have a better racial X x
mixture wherever possible so that peers
can collaborate on the course material

d. Late registration for Frosh usually =
leaves no course selection

. Minority students, both Black and x x x x
Puerto Rican have trouble relating to
white students whose backgrounds show

signs of cultural isolation (segregation)

]

f. Remedial English should be X
accredited

g. Administrators are too impersonal
where students are concerned

h. More programs geared to bring

minority students together should be
initiated

i. Information on teachers should be
made available before registration
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Students in the HECUS Institutions Coalition

Fairfield Upiversity Hou 'atonic Community College

David Collins Joseph Langston
Glenn Kenny ; Fred Moses

Serena Moore Beryl Payne

Sacred Heart University University of Bridgeport

Albert Ayala Denise Lyken
Bernice Carter Jerome Roberts
Rhinchart Gordon Lois Rush
James Holland Mildred Tuck
Denise Kelly Millege Tyson
Terry Miller

Mary Ann Weston

Submitted by:

Sidney Buxton
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